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There are three little known but giant truths which are being ignored by commentators at the present time.
The world will stay in its current dangerous, hopeless condition, until the leading commentators wake up,
concentrate, and start to support the essential radical changes these truths imply. These are cerebral
shortfalls to match the Contaminated Blood, Windrush and Post Olffice scandals. The third truth is not yet a
‘scandal’, and can be rectified, but the first two have badly affected our thinking over many decades.
TRUTH ONE is that humanity hit a brick wall of incomprehension in the early 20" century.'. (The well-
known responses to this incomprehension ---Restrictive set theory and Spacetime®. (which began as
stopgap, temporary “repairs” )--- have been blandly passed-off as “the Official Story’ever since.) This was
brazen, lax, fudging. Both the maths and physics elites daydreamed or thought they could get away with it.
But now they are out in the open... and as a result, confidence in reasoning, rigour, logic, intellectual
insight, truth itself... is on the floor.
TRUTH TWO is that the current educational Status Quo (CESQ) which took over in schools in the 1980s, is
far, far below the level of minimal acceptability for a society struggling to come to terms with disorienting
change, as well as the demoralisation mentioned in item ONE®. (It is sickening to hear otherwise sensible
people like Gove, Hague and Zahawe boasting that their party has pulled-off “positive reforms” in
education®! They seem to be oblivious to the grievous damage this nearly-totalitarian scheme has done.)
TRUTH THREE is that a new abstract logos has been discovered which is quite like mathematics in that it is
100% abstract, 100% rational and 100% lucid. This, once understood, is an intellectual shock to the nth
degree, because it bursts the pure maths bubble, which was mesmerised by the aesthetics, early cosmic
relevance and singularity of maths. The new logos has been in the public domain via the New English
Review for two years, yet so far very few have taken much notice. It shakes one’s faith in human perceptivity
that so many intelligent people have failed ---or not wanted--- to see this mind-boggling surprise.

Maths is an abstract logos suitable for understanding timeless reality. The new logos (anti-maths),
by contrast, is suited to studying stable kinds of transient reality ---which, most pertinently, include us, all
living things and the physical universe. We are mortal and our lives eventually come to an end. The
highlights of our lives are transient. To realise that timelessness is not the best way to understand ourselves
or the physical universe is a no-brainer. To blandly overlook the solution to the problem ---when the stakes
for Western civilisation are so high--- is an inexcusable lapse, which has tacitly perpetuated an existing
dangerous collapse of reasoning and rationality.

So failing to register the catastrophic, nihilistic implications which flowed from leaving wholly
undigested and unexplained Michelson-Morley’s (1887) bombshell discovery, and Russell’s (1901) equally
shocking contradiction, was a doubly unforgivable lapse of our illustrious ancestors.

'We were never told about this existential, deadly crisis at school, and virtually none of the leading commentators in the 20™
century mentioned it either. These deep contradictions which appeared at the beginning of the century were evidently successfully
papered over by lazy leaderships which should never have been in place. There were pessimistic public voices like Katka,
Spendler, Aldous Huxley, Koestler... but they didn’t focus onto the precise source of their despair.

*Restrictive set theory was a crude, half-baked way to try to get rid of the problem Bertrand Russell discovered ---a contradiction
over sets which satisfied their own membership criteria. It bluntly declared such sets “unacceptable™ Spacetime was another
crude intervention: it tried to get round the relativity of the speed of light by saying that time was as passive a dimension as space.
This was an unrealistic concept to the nth degree ---about as far away from genuine relativity as it was possible to imagine.

*No civilisation can expect to survive if it does not do its damndest to envalue and encourage clear thinking.

*Gove claimed to have re-introduced rigour into schooling, but this has done little more than reinforce the strict memorisation
straitjacket being imposed by the managers.



Also failing to register the sheer folly of entrusting the roll-out of education in the1980s to a group of so-
called “behaviourist, cognitive psychologists’ (BCPs) was shameful. Their core beliefs were that the humanities and
reflections of the human psyche were “hot air”, and that the “human mind was a chimera”. It beggars belief that any
intelligent person should think that these BCPs were suitable people to be entrusted with the official system which
would be expected to serve, oversee and develop the minds of the youthful generation. This was a giant glitch. It was
about as gross a mistake in education as it is possible to imagine. Predictably, the BCPs have turned the typical school
experience into tiresome drudgery. They have boasted loudly that their methods add up to a *Skills Revolution’, but
any sensible person can see that they don’t understand what a “skill’ is. They have succeeded in putting millions of
children off education. They have exacerbated poor mental health to dangerous levels, and have demoralised the
millennial generations. They are not showing any remorse that their half-baked notions have ruined the lives of
countless thousands, and risked extinguishing the vital spark of creativity and curiosity in our country.

Finally, the failure of commentators to register the amazing, wholly unexpected, mind-changing
discovery of anti-maths, shows a level of ineptitude and blindness which bodes ill for the future. These dozy
opinion leaders are not sufficiently open-minded to latch onto the kind of bold, fruitful thinking which ---it is
becoming more and more obvious--- is our best hope to save Western civilisation.

Anti-maths is an amazing reset which turns science into a humanities-friendly subject, and hence
begins to heal the conceptual rupture at the heart of civilisation. A. N. Whitehead famously observed that
most Western Philosophy consists of footnotes on Plato. But this Platonism has since turned out to be the
main carrier of culpability responsible for today’s confidence collapse. Both the problem of relativity and the
contradiction in set theory can only be resolved by abandoning the mesmerism with timelessness which
Plato glorified.

Much greater efforts should have been made in the early 20" century to restore faith in reason, and to
rebuild it. Instead evasions and fudges were introduced, fudges which have finally ---over a period of more
than 100 years--- been widely rumbled by ordinary people as shamelessly conscious papering-overs of what
looked like bottomless pits of incomprehension.

The P E R group was founded in 1993 to try to renew education, that is, to bring back a tradition in
schools which would work tirelessly to grow the mental energy (and appetite for learning), of every child.’
Instead the children have been treated as passive receptors, and programmed like robots. We in the PE R
have been brainstorming the problem ---how to get rid of this palpable aberration which wipes-out appetite
for learning--- for more than thirty years. BCP “instructional schooling” remains shamefully in place. The
sheer extent of the damage it has done is appalling. It can’t go on wrecking the competence of the society
for ever, because beyond a certain point society will disintegrate.

We are now at, or very near, a point of no return.

The 2024 PER Lecture The 2024 P E R Lecture was staged at Royal Over-Seas House on Saturday
20™ April (11.00-14.00). The theme was <<How can we interest today’s students in Shakespeare?>>. The
Bard was probably the genius with the greatest understanding of how people tick in the history of the
anglophone culture. This theme is at the very centre of today’s educational problem. Because if we can’t
interest today’s youngsters in Shakespeare, we are turning away from, and implying the eventual
disappearance of, the most powerful educative influencer of all time. That wouldn’t be any kind of
<<renewing education>> and would amount to giving-in to today’s mentally upsetting robotic schooling.
The speaker, Neville Grant, has a full house and gives a brilliant, moving talk: this is probably the opinion
of everyone in the room. The content of the talk is, of course, about introducing children to Shakespeare, but
its quality is wholly, palpably and centrally Shakespearean, because Grant goes straight to the heart of the
maltter.

Grant has spent a lifetime teaching Shakespeare, thinking about Shakespeare, and acting in
Shakespearean plays ---in various countries and in three different continents. So in 2022, as the quarter-
centenary of the first folio approached, he conceived the idea of writing this wealth of experience up in the
form of a book. A friend wryly pointed out that there are thousands of existing books ---in print--- about

This is urgently needed in today’s society because everything is much more complicated and mind-baffling than before. The
standards of mis-functioning education which were tolerated in the past simply won’t do.
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Shakespeare. So Grant decided to give up the notion of impressing the masses, and writing it instead “for
himself”. He chose the theme of Shakespeare’s constant exposure, throughout his life, to anxie’[y.'5 We know
that Shakespeare stood out as a popular actor and writer during his career, and that he was also a financial
success as theatrical manager. But it is less widely realised that he was confronted with many daunting
pressures — personal, religious, political, professional — during his life. Our age, like Shakespeare’s, is
afflicted with similar anxieties. (In the sixteenth century there had been a multitude of strange, disconcerting
discoveries -—-much like today--- and the old “wisdoms” were in danger of going out of fashion. But there
was a lack of vision about what the future would be like, or where it would go. No substantial new synthesis
to reinstate manners, discipline, confidence or stability had shown itself.)

Shakespeare’s father was, we know, involved in the smelly process of tanning leather and glove-
making. He was sufficiently successful to be able to send young William to the Grammar School in Stratford
on Avon. William himself was probably only too keen to get away from home and into the school
classroom. The school day though was long, and much of the learning was in Latin. English was not the
lingua franca it is today, but an upstart, fragile language ‘in transition’ ...virtually unknown in continental
Europe. Shakespeare became the main innovator who saw how English could become richly expressive of
nuances of feeling. His language was a product of a wonderfully sensitive imagination, and intuitive
empathy with people (men and women) of all levels of the social strata ---from Hotspur to Falstaff from
earls to churls. He thought long and hard about the political dilemmas of his day (he was clearly very
interested in politics), and he devised a way of airing current issues by mirroring them in his history plays.
(If he had expressed the same sentiments plainly in contemporary terms, he would have quickly ended-up in
the Tower.) Shakespeare also became a master of what Grant calls ‘creative ambiguity’ to speak truth to
power without ending up in jail.

Grant’s approach to getting youngsters interested in Shakespeare is first to get them hooked on acting
in mini dramas, often involving improvisation --- i.e. achieving immediate expressiveness, feeling and
understanding and dealing with conflict. No conflict, no drama! It can be represented initially by getting
them to act-out one-step dramas, like what a person would say to another person in strained or unexpected
circumstances. Giving learners an insight into how drama can be both enjoyable and illuminating is
essential, especially given that many have never seen a play staged in a theatre. Improvisation can lead to
short, scripted plays; from these, one can hope to involve them in scenes from Shakespeare —not even
whole plays to start with. For example, the opening scenes from Hamlet, edited as necessary, with nervous
soldiers on the battlements, coping with a ghost, can be re-enacted without treating the whole play.

There is also, of course, getting them interested in the olden days, as such, as genuinely mentally
inhabitable, interesting areas. Left to its own devices, youth culture is locked into the ephemeral here and
now. This is largely a result of the trivial preoccupations of much of the popular media. If Shakespeare is
to count in schools, it means that the pupils need to be able to conceptualise other worlds, other places, other
people: drama is a good way to achieve this.

A lively debate ensued, much of it about how improvisation can be a way into drama. Those
involved include: John Bartram, Trixie Blaire & friend Sheila, John Cable, Sally Church, Maurice Craft,
Alma Craft, Neil Davies, Karen Fung, Thomas Grant, Tom Ingram, Grant Lewison, Michael Libby, Robert
Maurice Williams, Chris Ormell. Craig Ross, Martin Spellman, David Scott, Christopher Tew, Susan
Tirbutt, Richard Truss, Julia Turner and Sean Vertigan.

Grant knows that today’s “instructional” totalitarian school regime does not permit teachers to
involve themselves in impromptu project work with their pupils. This is an example of the kind of
roadblock the P E R group was setup to try to remove.

At the end Dr Sean Vertigan thanks Neville warmly for his moving exposition: this is the first time
we have had such an outstandingly illuminative talk. Participants adjourn to the Clark-Bennet room next
door, where discussion continued over a buffet lunch. CPO

NARRATIVE MATHS EXAMPLE 10
Bob, who is a keen carpenter, has been given a
bundle of 20 surplus light planks. He wondered

®This book is Shakespeare in an Age of Anxiety. Greenwich Exchange. (2023) ISBN 978-1-910996-73-7 pp,428. It is a capital,
lucid book which throws light on all aspects of Shakespeare.






